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Background and Research Question Results from Mixed-Effects Regressions
Over the past 25 years, the integration of learners with Even when learners’ educational achievement is accounted
special educational needs into mainstream education for, modest but statistically significant gaps in CM
has steadily increased. To address the specific needs of these allocation by gender, language spoken at home and
learners and to support their inclusive schooling, several household income remain.

integrative measures exist. Among the most widespread

are curriculum modifications (CM)." 23 * Gaps are most pronounced for household income and least

pronounced for gender.

Drawingon effects ofsoqal origin, sougl reproduction theory *The findings are consistent across different subjects,
and labelling theory, this study examines whether and to subsamples and model specifications.

what extent the allocation of CM is socially selective by
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* CM are subject-specific and are mentioned in learners'
school reports instead of regular grades.
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Different vertical axis scale for educational achievement. Data: CHECKS in BRNW CH (2015 2020). N(G rma ) 195 858, N(M th ) = 193 268, N(German and Maths) = 188'747. Own calculations.

of expert involvement, review interval or implementation).

Prevalence of Curriculum Modifications Results from Mediation Analyses

Mediation analyses reveal that inequalities in CM allocation

by ascribed characteristics are only partly mediated by

educational achievement. Overall, this finding suggests a
socially selective allocation of CM.
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Across Switzerland around 6-7% of learners receive CM in
at least one subject.* The prevalence of learners with CM
varies considerably between educational contexts.
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Unweighted percentages by canton, grade and subject. In BS, no tests are administered in grade 9. Data: CHECKS in BRNW CH (2013-2023). N = 419'766 (AG: 229'573, BL: 80'235, BS: 37'047, SO: 72'911). Own calculations. Results from mediation analyses in terms of the proportion of the estimated effects (not) mediated by test scores in the respective subject.
2 2 J Y J : : ( ) ( ) Data: CHECKS in BRNW CH (2015-2020). N(German ) = 195'858, N(Maths) = 193'268, N(German and Maths) = 188'747. Own calculations

* The odds of receiving CM vary substantially between
schools. ICCs 0f 0.369 (CM in German), 0.353 (CM in Maths)

and 0.410 (CM in German and Maths) indicate strong Further Information

clustering. Many schools do not enact CM at all. References
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The analyses draw on data from the Checks BR NWCH, Contact

covering the entire student population in Northwestern
Switzerland.> The test score data are linked with register
data. Allocation of CM is analysed using generalised linear
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